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Patterns that energed from reviewing course syllabi 
on adult and continuing education are discussed, and a sample 
syllabus is presented. These courses are offered as part of graduate 
level studies in the field of higher education administration. 
Seventeen professors provided syllabi from 43 courses taught at 9 
universities. Modest agreeaent on course titles was found. Subject 
matter of courses and the frequency of each category were as follows: 
introductory and survey courses (9), program planning and marketing 
(7), adult learning (7), organization and administration (5), 
aging/gerontology (3), adult development (2), research methods (2), 
international (2), and other (6). There was little consensus on what 
constitutes a basic reading list. A total of 45 textbooks and 
required readings were listed. The four most frequently used books, 
their authors, publishers, and publication dates are identified. No 
book emerged as a "definitive" overview of adult and continuing 
education. A large number of the books were recently published, 
suggesting that adult education is a field of growing interest and/or 
that adult education professors are keeping current with the latest 
scholarship* in the field. Overall, there appeared to be little 
consensus on what constitutes a base of knowledge of adult education. 
A sample syllabus from Rutgers University is presented. A list of 
members of the course syllabi network is included. (SW) 
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Draft 

ADULT AND CONTINUING EDUCATION 
K. Patricia Croaa 
Harvard Graduata School of Education 

Whoavar aaid that Adult Education lackad coharanca aa a fiald 
of atudy «#ould find aapla avidanca for that aaaartion in tha 
ayllabi that wara aubaittad to tha ASHE Natwork for Couraa 
Syllabi. Whila thara ia aodaat agraaaant on couraa titlaa, 
thara ia littla conaanaua on what conatitutaa a baaic raading 
liat for graduata atudanta praparing for caraart in adult and 
continuing aducation. 

Thara wara 85 faculty aaabara liatad in tha 1964 adit ion of 
tha Diraetorv of Hiahar Education Proaraaa and Faculty who 
daaignatad thaaaalvaa aa intaraatad in Adult/Continuing 
Education. Two raquaata for ayllabi wara aailad to naaaa on 
tha liat^ with a di««appointing 25 parcant raaponaa rata. 
Navarthalaaa^ tha 17 profaaaora who raapondad providad ayllabi 
from 43 couraaa taught at 9 univaraitiaa. Thraa of tha nina 
univaraitiaa taught 7 or mora couraaa in Adult and Continuing 
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Education;* nony bought just on«--or at least providsd for only 
onm» 

From this rathsr skimpy and probably sosswhat unrsprsssnta-* 
tiva list of graduate courses in Adult and Continuing Education, 
it was possible to arrive at a grouping of courses that looked 
fairly standard. Table 1 shows the fequency of courses, grouped 
by subject matter inferred from course titles. 

Table 1 

Course Cnteoories and Frequencies 



Introductory and Survey Courses 9 

Program Planning and Marketing 7 

Adult Learning 7 

Organization & Administration 5 

Aging/Gerontology 3 

Adult Development 2 

Research Methods 2 

International 2 

Other 6 



One respondent provided a course list for Adult snd Continuing 
Education giving brief catalogue descriptions of 19 courses 
in Adult end Continuing Education at one university. They are 
not included in this analyaia, however^ since no syllabi were 
received. 
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Thtt only surpristt in this oatogorxzotion of subjoct 
MAttttr ia thm amount of attention apparantly givan to adult 
laarnlng. Upon cloaar axaaination, howavar^ it appaara that 
"laarning" ia aoaatiaaa uaad in couraa titlaa aa a raplacaaant 
for adult "aducation" to auggaat that adult laarning ia far 
broadar than traditional aducation. Navarthalaaaf aoaa couraaa 
with titlaa auch aa **How Adulta Laarn" and "Thaory and Practica 
of Diacuaaion in Adult Education" auggaat that taaching and 
laarning rapraaanta a apacializad aubjact daaarving attantion in 
Adult and Continuing Education. 

Thara wara litarally hundrada of booka and articlaa on tha 
raading liata of tha 43 couraa ayllabi. Tha lack of ovarlap waa 
iaaadiataly apparant, avan whan tha raading liata wara prunad to 
*'raquirad*' raadinga and taxt booka. Of tha 4S booka ao liatad, 
only four wara uaad in at laaat thraa of tha 43 couraaa ^ and 
daapitCrf tha ralativa fraquoncy of Introductory and aurvay 
couraaa f no book aaargad aa tha "daf initiva" ovarviaw of Adult 
and Continuing Education. Tha booka appaaring moat fraquantly on 
aithar tha raquirad raadinga or taxtbook liata wara aa followa: 

Darkanwald, Gordon and Marriaa^ Sharan. Education : 

Foundation a Praetica C 19a2) 2 
Croaaf K. Patricia. Adulta aa Laarnara (19fll ) t 
Knowlaa, Malcolm S. Tha Modarn Practica of Adult Education 

(1960); and 

Knox. Alan B. Adult Davaloomant and Laarning (1977). 
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Th««tt books ortt oil in thm "old ttnough to bm known" but "not 
old ttnough to hm out of dattt'* category, with publication datas 
batwaan 1977 and 1982. Thara wara a larga numbar of vary racant 
books aantionad, auggaating that Adult Education ia a fiald of 
growing intaraat and/or that profaaaora of Adult Education ara 
kaaping currant with tha lataat scholarship in tha fiald. Savan 
of tha 43 books raqulrad in ona or mora coursas wara publishad in 
1984, and only ona on tha list was publishad prior to 1975 (Paulo 
Fraira^s Tha Padaaoav of tha Opprassad in 1970). 

It is difficult if not iapossibla to discarn any "tranda" in 
thia fiald of atudy. Parhapa tha baaalin*^ data that ia baing 
aatabliahad thia yaar by tha ASHE ayll^bi natwork will parait ua 
to idantify tranda in tha futura. For now, tha only concluaion 
that can ba drawn from tha couraa ayllabi ia that thara ia littla 
conaanaua on what conatitutaa a baaa of knowladga in Adult 
Education. 
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KIHGCRS UrJIVEKSITY 

Graduate School of Education, Department of 
Administration, Supervision and Adult Education 

^ 2 Intro duction to Adult & Conti n uing Education 

Fa31 1981 Prof. Darkenwald 

213 GSE Bldg., 932-7531 

^ • Pu^^P ^'^se Course 

This first course in the adult education sequence is designed as an intro^ 
ductory overview of the nature and scope of adult education as a field of study 
and professional practice. It deals with basic concepts and topics that provide 
a foundation for further study in adult education. 

The following course objectives are prcp^r^sed. They /nay be modified depend- 
ing on the needs and interests of the class- The course should help you acquire 
basic knowledge and understanding concerning: 

J. The nature and scope of adult education as a field oC study and practice* 
including the societal forces affecting its growth and development. 

2. Tl;e distinctive characteristics of adult learners related to participation 
in education r psychosocial development, and the teaching-learning process. - 

3. The organizational dimension of adult education, including sponsoring 
agencies and program areas, coordination, and state and federal roles. 

4. Similarities and differences between adult education in the United States 
and in Europe and Third World rountries. 



B. Overview of Learning Activit ies /. 

' ' ' W ^ — ■ -P-M . Ill , I 

If jnoaningful learninq is to result from this course, all class members _ .■. 

must share rcsixansibility for the group's learning and participate actively _ •• . .^t. 

throughout the semester in a spirit of self-directed and mutually supportive m- . 

quiry. The instructor's main rola is not to transmit information but to "rve . 

as a resource person, guide and facilitator to aid each student in achieving his , 
or her own learning objectives. 

1 . Review of Course CHijec t ives ' . - 

Course objectives will be reviewed to determine their relevance to th© 

neods and interests of class members. Modification of objectives may 

follow. f'' 

r 

2 . Preparation for Class Sessions 

Reading is intfsnded as the major means of acquiring new information. Most 

class sessions will involve a modest reading assignment which all stuaents 

are exoected to complete prior to class. The readings and input from Uie . 

instructor or other resource fnarsons will form the basis for 

sions and exercises. Class discission is vital to exploring and clarirymg 

important issues and topics; consequently, class members should be luiiy 

urepared to share information, opinions and questions. ' ' 
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Inquiry Projects .; 

« nr..^ of the course is to familiarize students with major agencies and 
One goal of the course " ^° instructor or guest lectures are not the 

program areas in »f JJ. f ""'^^"^^^^'^^^^ents tak J responsibility for research- 
best way to ^^r^"-* they lea^ more but they also • y 

Sut" ^V^:^re::^^> L ,ro,l^ Planning. The in^iry .y. 
project requirement can be met in two ways. . . 

five s»all MM... tour o£ f'f "".'"ether ilass m«*«s. An In- • .\ 

- :n"arSe?rTi:^^^^^^^ rii^c 1 

-Ce^\s:^ra::i^^^^^^^^^^^ . 

major topics, themes or J^^f^'^^ a paneHr ;alce a brief 

source person(s) can be interviewed, serve ° ^' . . ^ do the 

presentation on a key topic oi t^o ^^^o^ problems or issues 

research for and carry out a formal debate on .wo majo p . , 

facing adult education in the 1980s. - , , 

(b) Indiv.dual_In3uir:Li^ V'°t:S^'or1s:urrt^:t::^'io^' ' ^ 

an indl^d^Tal stud? project on "t.J^^^^ field study of agencies , 

course's objectives. The project may be "^t^p^^J^^^ to the student7 

or program, or a library study on any topxc or ^^^^ Jj^f ^^^"J^^t the indiv- ;. 
and to the field of adult education g*"*"^^^- . '^^"^^J^^^ject^ purposes, ^ 
idual inquiry option will subm t a P-P^^^f^^'^^^J^^^J^Xtion o£ ?h?pro. « .v 
procedures, findings, and ""<=^"°"^:,^^ to facHime timely feedback ;'h- 
posed project should be prepared by October 6 to facilitate ,j 

from the instructor. 4 'vf^ ' ■ 

Issue Papers 'yi ■"" 

I„ order to help you =l.rU, ana i""^"^^'^^^ Tuf "^b^ : . • / 

-111 prepare t« /°:j'^:/ir ;.ve!o^.nt or current ^'W 

select an Issue related to the field s coordination. 

government roles). For tne secona y *' ' adults as learners. Addi-.7^ 

related to participation in adult ^^^f J^^^^^ " attached to thip t 

tional information concerning the Issue Paper ^ssignme ^ ^ ^ 

syllabus. 

Examinatio ns and Grading 
, Final Sxam 

^ t.k.-ho», final "ill be "'"''"'f, rrn^ul^luii^^^Jbut.. 
/L....K«r 6 The final revised version, with your input. 
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and the :„q„i^ Prefect 40% the final ^^'jo,. 



D. Textbooks 



and dcrens of readings on library reserve 1^°" ' lecturing, handouts, 

(co-authored with Rutgers grad lhlr= m • f° ""^ introductory text 

form fot $8, the cost of reprod ^ f availabl^in pre-publication 

the first day of classr^^ir^e a ch'crso^w^''^^*, Jave the^s" 

tiine wasting during clas— ^^""^ will l^o ongoing confusion and V " " 



...^ ^> • 
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COURSE OUTLINE 



Date 
9/8 

9/15 



9/22 

9/29 
10/6 

10/13 



10/27 



11/3 



11/10 



11/17 

to 
12/8 



Topic 

Intro, to Course , 
Key definitions. 



Review of course. 



Readings 
rksne 



Nature of Adult Education , Social 
forces and lifelong learning. De- 
velopment of field. Roles of adult 
educators . 

Acje ncies & Programs . Sponsoring 
orgs, fi program areas. Marginality. 
Professional associations. 

I nquiry Team Planning . Organization 
fi planning meetings for teams. 

State 6 Federal Roles . Go/ernment 
roles. Legislation. Finance & 
Coordination. 

Participation; 1 . Basic patterns 
& trends in adult education par- 
ticipation. Motivational orientations. 



10/20 Varticipation: 



II Theoretical 
Dropout . 



models. Barriers 
Reaching the hard-to-reach. 

Adults as Learners . Aging & cog- 
nitive functioning. Social roles £ 
developmental tasks. Stage theories. 
Andragogy. 

International Adult Education . Com- 
monalities 6 differences among in- 
dustrialized £ Third World nations. 

Cultural Organizations . Role of 
libraries, museums, 6 public TV in 
adult education. Guest: Dr. Carr- 

Inquiry Team Presentation s. Over- 
view of selected agencies & pro- 
gram areas by team members and 
guest resource persons. 



12/15 Problems t Issues , Debate & dis- 
cussion of issues selected by 
class. 



r 

•1 >. 



Text, Ch.l*, Ch.7*, pp. 228-236 
Text, Ch. 2 



Text, Ch.5*, pp. 151-177 • 
Boone et al, Serving Personal Needs . . 
Smith et al, 1970 Handbook 



Background readings as appropriate. 



Text, Ch.5*, pp. 177-18S 
Peterson, Lifelong Learning, 
Chs. 4, 5. 

Text, Ch.4*, pp. 117-136 



Text, Ch.4*, pp. 136-147 
Darkenwald Larson* Ch. 2,3,4* 
Darkenwald, Retaining A dult Students 



Text, Ch.3*. 



Text, Ch.6* 



If interested, see instructor tor 



*..w^.^ r .rJ5M 

readings on specific countries. 

To be assigned. 



To be assigned by each tewn. ' 



Text, Ch.7*. 

Kreitlow, Controversies (skim) 
Others to be assigned. 
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Darken--aid, Gordon G. and MerriaT,, Sharar. B. Adult , Frlnrat ion : Foundations of 
Pract ice. New York: Harper 6 Row, 1982. 

Knowl-s, Malcolm. The Modsrr. Pr^ice of Adult Educa" on. Revised Ed., Chicago, 
Association PreT^rZli^ll^I^r^P^^Bis on practical aspects of facxlxtating 
adult learning. 

Peterson, Richard (Ed). LifcJon2..Le^inq in America. J^^^^^^^nroarl^" 
Bassi 1979. Chapter sTTT review state and federal policies and programs. 

smith. Robert M., et al (eds) . Handbook oLM^lt Education. Kew York: 
KacMillan, 1970. Some 31 chapters on a variety of topics. 

B. Adult Learners 

Cross K Patricia. Adclts as Learners. San Francisco: Jossey-fiass, 1981. 

sOe Chapter 7 forTh^iir rl7i^ research on adult learning and develop- 
ment. Also Chapter 9 on facilitating learning. 

DarkenwaH. Gordon G. and Larson, Gordon A. (eds). Reaching 

San fr;ncisco: Jossey-Bass. 1980. Emphasis on understanding and combating 

barriers to participation, 

Johnstone, John W. C. and Rivera, Rainon. Volunte ers ^°:^^^^^"^"g --,^„f ^^^3^3 .'. 
A]..Un4, 1965. Landmark study of participation for those who want to pursue 

the subject in depth. : 
Knox, Alan B. Ad ult Development and Learning. San F.-ancisco: Jossey-Bass, 1977.:. 
A good summary; more detailed than Cross's. ■■ 

Knox, Alan B. (Ed.) Teacjnng Ad ults Ef fec_tiv elir ■ San Francisco: Jossey-Bass, 
1980. Short articles; best is that by Knox himself. 

Tough Allen The Adult Le arning_Jlrolects. Toronto: i° ^"^5^^"'*^°' •. " .: 

s;udies In Education, 1971. M ^j^udy of seif-d-irected adult learning : 

activities. 
C. History fi Philosophy 

Elias John and Mcriam, Sharan. PhilosgpH ir a 1 Foundations of AdultEducation. 
• Huntington, NY: Krieger, igSoT-l^T^ellent introductory textboo).. 

Freirs, Paulo. Education for Critica l Consciousness New York: Seabury, 1973. 
Purix>se of ad^JlTidil^^n^ is personal and social liberation. 
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Grattan, C. Hartley. Ir Quest of Kn c ^^ledge , New York: Association Press, 1955. 
Best general history? includes chapters on England. 



Knowles, MalcoL-n S. The Adult Educat ion Mo y^ent in the United S tates . New YorK: 
Holt, ]962. Not as thorough as"^Grattan, but OK. 

Lirtdeman, Eduard. The Meanln<;i of Adult Educ ation, Montreal: Harvest House, 1961. 
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D. Comparative & International 

F^ennet, Cliff, Kidd, J. R. , and Kulich, Jindra (eds) , Comparative lult 
j:d;j , 9ation; An Anthology. Syracuse: Syracuse University Publications in 
Continuing Education, 1975. Valuable material on other countries. 

Coles, E. Townsend. Adult Education in Developing Countries . 2nd. Ed. New York 
York: ^ergaxnon Press ^ 1977. 

Faure, Edgar, et al. Learning tc Pe^. Paris: Unesco, 1972. A major work on 
education and its f»iture in the context of lifelong learning, 

Lowe, John. • T he Educ ation of Adults; A World Persp ectiyg. Toronto 2 Ontario 
Institute for Studies in Education, 1975. A review of general topics such 
as goals, finance, delivery ':.ystems, etc. 

E. Agencies S Programs 

Mams, Frank, ynearthina Seeds of Fire; The Idea of Highlande r, Winston-Salem, 

NC: Blair, 1975. Fascinating study of a unique institution devoted to 

social change throucli adult education. ...ji, 

,t 

Boone, Edgar, et al (eds) < r^^rvin Q PersQ nal^nd^<^uniA:bLJISfigaJi:^ Mult 
Education . San Francisco; Jossey-BasSr 1980. Reviews 17 agencies and pro- 
gram areas including business & industry, the military, labor education, 
community development, and programming .or older adults, women and prisoners* 

> 

Craig, Robert L. (ed) . Traini n g and Developtn^ rt Handbook , New York: McGraw- . y 
Hill, 1976. 47 chapters covering nearly everything. \ 

Grabowski, Stanley and Mason W.D. (eds) . j^earn^na for Aging. Washington, DC: 

Adult Education Association, 1974. Several good chapters on different aspects - 
of the topic. 

Kaxlacher, Ervin, llifi^sQnmanit '-BJiQ^ Englewood 

Cliffs. NJ: Prentice Hall, 1969. Only major work on adult education in the 1, 
community college. 

Houle, Cyril. .Continuing Learning in ^t he, Profess ions, San Francisco: Jossey- 
Bass, 1980. By far the best treatment of the subject. 

Houle, Cyril. The E>tternal Degre e > San Francisco: Jossey-Bass, 1973. A thorough 
account with many examples. 
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Hunter, Carmen and Harmon, David. Adtilt Illiteracy in the United States . New 
York: McGraw-Hill^ 1979. Good overview with extersive annotated biblio- 
graphy. 

Lutttertr.an, Seymour. Education in Industr y. New York: '"he Conference Board, 

1977. Survey of the nature and extent of trainiiig in business and Industry. 

Mezirow, Jack, Darkenwald, Gordon and Knox, Alan. Last Gamble on Educating ; ' 

Dynamics of A dult Basic Educa tion. Washington, DC: Adult Education Associa- 
tion, 1975. Detailed analysis of classroom dynamics, student and staff char- 
acteristics, administration, etc. 

Sanders, H. , et al (eds) . T he Cooperative E xteny^o n ^^i;vice . Englewood CliffS/ 
NJj Prentice-Hall, 1966. The only detailed description of the world*8 larg-. 
est adult education enterprise. 

Smith, Robert M. , et al (eds). Han djx Dqk o g^,A <3ijlt, Education. New York t MacMillan, 
1970. Dated, but chapters on universities, ccmmunity colleges, libraries * 
museoms, and industry still have value. 



F. Current Issues 

Carlson, Robert. "Professionalization of Adult Education: An Historical- 
Philosophical Analysis." Adult Education 28 (Fall 1977). 

Carlson, Robert. "Professional Leadership vs. the Educational Service Station 
^ Approach: An h; -orical Appraisal." Adult Education 22 (Suimner 1972). 

Carlson, Robert. "The Time of Andragogy." ftc^ ult Educatio n 30 (Fall 1979). (S«e 
also Knowle*s comments preceding Carlson). 

<♦ 

Clark, Burton. T he^ Marginal itv of A dul t Educatio n. Chicago: Center for the 
Study of Lib^al Education for Adults, 1958. Short discussion of an impor- 
tant is'^ife. 

Elias, John, "Andragogy Revisited." Adjj^lt; Education 29 (Svtinner. 1979). (See 
also McKenzie's response in same issue). 

Gueulette, David. "Exorcising the Spectre of Perman«nt Schooling. Aduli^ gduca- . 
tion 2 6 (Sunimer, 1976). Argument against mandatory adult education. 

Kreitlow, Burton (ed) . E xamining Contr o versies in Adr^* .lucation . San Fran-.; t... 

Cisco: Jossey-Bass, 1981. Elevent current i ^<;y examined in a debate- 
type format 
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RUTGERS, THE STATE UNIVERSITY 

Graduate School of Education 4 
Department of Educational Administration 
Supervision and Adult Education Introduction to Adul 




rhe Issue Paper 

The ability to write a concise and cogent discussion of an i 
required skill for graduate students in adult education. Thlsjsk 
quired r not only in the preparation Of term papers, but also to an 
tions on the conqprehensive and qualifying examinations. Most of *^ 
asked on these exams require an analytic approach used in the ,dis 
issues. ' 



It has been our experience from reading term papers and 
of our students have difficulty writing about issues. For this r 
are providing' some guidelines for the preparation of an iasue pi^ 



The first task in writing an issue paper is to recognize and 
issue. It is inqportant to recognize that there eure at least tM' 
issue. Otherwise it is not an issue, even though it may be a pro 
may be reliated to interpretation of a given situation or theyjnay 
to prescriptions for appropriate action. 



(1) An example of an interpretive issue might be - **Exp€a±a 
as to whether adult education is a profession or not^r 
the merits of each position." 

(2) An example of a prescriptive issue might be - "Some lea 
adult education feel that the field should be more prof 
alized, while others disagree. Discuss the merits of -t 
ing argments or pick one side of the argument and deffl 

In each of the above cases the issue is fairly well defined," butl 
always the case. In some cases you may be required to define thi 
clearly. In either case you will have to define the propositlMi 
in the issue before you can discuss it cogently. f^fl 



It is not essential to follow any particular format in pr^ 
issue paper as long as all the necessary elements are present and 
sequence. However, if you do not have a format or style of .y ojg^ 
line which follo%#s may be useful. ;!ft 



GENERAL FORMAT - ISSUE PAPER 



I. Background & Statement of Problen or Issue 

A. What Is the problem? 

B. Why Is it a problem? 

C. How did It become a problem and perhaps when?^.'|f 

II. Facts s Assumptions Bearing on the Problem 

A. Tactual Information that Is documentable and gw 



the Issue. 



B. Assumptions that are acceptable to both sides of 
partlc olarly those that are necessary for loglca 
ment of an argxnnent. ''^'^ 

C. Definitions of terms and concepts related to the 



III. Alternatives - Statement of Positions 



A. Positions in favor of the proposltlonzproposalsj 
the issue in one direction. :M 

B. Positions against the proposition. 




IV. Arguments for and against each position inclining u 
the strengths and weaknesses ^f the arguments. 




V. Conclusions and Recommendations. Your own synthesii 
of the issue; 



A. You may take a position in support of one positi 

B. You may attempt synthesis of the positions to cx 
grotand. 

C. You may leave the problem unresolved and discusfl 
work needs to be done before the problem can beJ 




Clearinghouse for Course Syllabi in Higher Education 



A group of Association for the Study of Higher Education (ASHE) members are forming a national higher education 
network for course syllabll. (See box.) The activity, sponsored by ASHE's Comnlttee on Curriculum, Instruction 
and Learning* promises to be of great benefit to new and experienced teachers In higher education. 

If you wish to participate, please send your latest course syllabi to the appropriate members of the network today . 
These individuals have committed their time and effort toward the following: 

• syntheses reviewing course syllabi received with an evaluation of what is happening 
in each area (e.g., course titles, emphases, major works and resources In use, 
syllabi. models, trends, observations), along with a few exemplary syllabi to be 
made a>/ailable via the ERIC Clearinghouse on Higher Education by the end of 1985 

• abstracts for inclusion in an essay on "Course Syllabi a^ Instructional Resources," 
to appear in the 1986 edition of ASHE*s Instructional Resources Handbook for 
Higher Education 

• updates of the essay/abstract in four years. 



Adult/Continuing Education 
Collcga Students 
CoMHinlty College 
CoMpa r a t 1 ve/ I n te r n« t 1 ona 1 
Current ' iues 
Curriculum/ Inst met ion 
Educational Policy 
Faculty Issues 
Finance 

Founda t Ions/Hi s tory/Ph 1 1 osophy 
Governance 



NETWORK 



K. Patricia Cross, Harvard Univ., Grad. School of 
Ed., 406 GutMn Library, Canbrldge, HA 02138 

Carol L. Everett, Penn SUU Univ., 304 Old Hain, 
University Park, PA 16802 

Richard t. Alfred, University of Michigan, 2007 
School of Ed. Bidg, Ann Arbor, Nl 48109 

Phillip G. Altbach, SUNY-Buffalo, Higher Education 
PrograM, 466 Baldy Hall, Buffalo, NV 14260 

Robert J. Silvennan, Ohio SUte Univ., 301 Ramseyer 
Hall, 29 U. Woodruff Ave., ColuHbus, OH 43210 

Clifton F. Conrad, College of Edtjcatlon, Univ. 
of Arizona, 141S N. Frannt, Tucson, A2 85719 

Patricia Crosson, unlv. of Nassachusetts-Aaherst, 
Miertt, NA 01003 

Hartin Finkelstein, Seton Hall Univ., HcQuaid Hall, 
South Orange, NJ 07079 

Urn Alexander, UnlversUy of Florida, Inst, for 
Ed. Finance, Gainesville, Ft 32611 

John Thtlln, School of Education, 323 Jones Hall , 
College of MIlllM and Nary, Hllllaiisburg, VA 231BS 

John J. Gardiner, OklahOM State Univ., 309 
Gundtrson Hall, StillMter, OK 74078 



MEMBERS 

Innovatlve/Nontradltlonal 

Institutional Rtstarch/Planning 
Legal Issues 

Managewent Information Systems 
Organization/Administration 

Public Pohcv 

f I 

Research/Eval-Jdtion 
Sociology 



Student Personnel Administration/ 
Counsel Ing/HuMan Developnent 

Teacher Education 



Vxitlonal/Technlcal 



Olanne S. Peters, Montana SUU Univ., 213 Raid Hall, 
Boimn, IfT 59717 

Dennis Vithland. Ctr. for the Siuoy of Higher £d.. 
Univ. of Arliont, 1415 H. Fr«»nt, Tucson, A2 85719 

MUhatI A. Ollvas, unlv. of Houston. Inst, for Higher 
Ed. lav I Gov., 41S Farlsh, Houston, Tx 77004 

Robert G. Cope, Unlv. of Washington, M219 Miller 
Hall, 0Q.12, Seattle, MA 9BI95 

Ellen Earle Chafftt, Board of Higher Education, 
UplUl 81dg.. 19th Floor, Blsaarck. NO 58505 

Jack H. Schuster, Clareaont GraduaU School, Higher 
Ed. Progran, C]are«ont, CA 91711 

James t. Morrison, |20 Peabody Hall 037A. Unlv. 
of North Carolina, Chapel Hill, nC 27514 

Zelda Gaaison, RF 11, Box llA, Chllnark, MA 02535 
and 

David S. Webster, Univ. of Pennsylvania, 3700 
Walnut St/Cl, Philadelphia, PA 19081 

Larry H. Ebbers, N244 Quadranglf, tOMa State 
Univ., /Imes, lA 50011 

Jack Hruska, Univ. of Massachusetts, School of 
Education, Mierst, MA 01003 

Clyde Ginn, Univ. of Southern Mississippi, Box 
5177, Soutnem Sta., Hattiesburg, MS 39406 




To establish a viable clearinghouse, your help is needed. Please flood members of the network with your course 
syllabi and suggestions. Help establish a higher education clearinghouse for course syllabi. 
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